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The education systems of Canada and China bear distinct similarities and differences that how they are run and how they help students to achieve their goals. Both education systems are geared towards shaping students to become productive members of the society by taking up courses that would make them self-sufficient while also making them a valuable resource to the nation’s economies. Indeed, the university is the highest level of education in both nations and these institutions provide both technical and non-technical programs for students to fulfill their desires. Today, China is increasingly becoming a major player in the global political and economic system. China’s entry into the World Trade Organization also required it to open its doors to the outside world and revamp its universities to push its economic and political agenda. Meanwhile, Canada’s university system has majorly focused on the individual student’s self-fulfillment rather than the economic bearing of the nation. Although there are some similarities in the university systems of Canada and China, major differences are evident in the level of autonomy, admission procedure, resource allocation and academic orientation. 

Universities in Canada enjoy more autonomy from the central government. In Canada there is no Ministry of Education that dictates how all universities in the nation should run and instead the Council of Ministers of Education coordinates the provincial education policy (Xu, 2009). The devolved provincial governments are responsible for university education and they are responsible for approving the establishment of public universities, standardizing the naming of universities and granting them authority to award degrees, and overseeing the establishment of University Board of Trustees. The devolved system in handling issues of higher education is instrumental in establishing issues that are affecting universities at a lower level and taking steps to rectify them. Additionally, the reduced bureaucracy from the devolved system of managing universities helps universities to remain unique instead of adopting a central system that might not be beneficial to their growth. 
Since most of the universities in Canada are provincial public, they get funding from the provincial government, the universities get funding from the federal government in addition to the university’s own income from tuition fees, and contract research fees. In Canada, universities enjoy additional funding from individual donations, corporate sponsorship and charitable organizations (Xu, 2009). However, the provincial governments and these other sources of funding do not directly interfere with the universities’ academic activities such as the number of students they admit for certain programs, the credits they offer and so forth. The diversified source of funding helps to create strong institutions that can offer extensive research resources, employ adequate faculty but still maintain autonomy in the running of the institution due to minimal external interference. 

Additionally, the autonomy in Canada’s universities is evident in the freedom they have in setting their individual admission procedures, and qualifications for getting admission into each course. In Canada there is no standard test that a student must undertake and pass to gain admission into university (Xu, 2009). Instead, each university sets its own criteria for admission into university and there are no quotas from a central authority on the number that each university should admit. Consequently, the admission critique and qualifications for getting into one university does not necessarily match the qualifications for getting entry into another university offering the same course. The flexible admission system also means that a student can get admission into a university of their choice primarily because of their talent in extra-curricular activities and not necessarily exemplary performance in a standardized test. 
The system of admission into universities in Canada create a fair system since the overall performance at the secondary level rather than their performance in one exam determines their future in higher education. Additionally, in Canada the universities enjoy the independence of setting their own expertise and professional direction through the courses they offer, the credits they accept from different institutions, and the distribution of academic and non-teaching staff in their administrative structures (Xu, 2009). The autonomy for Canadian universities further extends to establishing working relationships and exchange programs with affiliated universities both within and outside Canada. Additionally, the Canadian education system offers more flexibility in the teaching program that enables students to choose a plan that matches their abilities and educational goals. Upon enrolment in most Canadian universities, students get the luxury of choosing additional classes that suit their personal interests, hobbies and future development needs. 
Students also enjoy a more flexible study schedule in which they can build their individual learning plan with a self-study schedule that would help them achieve the educational goals within the recommended period. The Canadian university system helps to ease pressure on students, which helps in personal development of the student (Qiubo, Shibin, & Zha, 2016). Meanwhile, the heuristic teaching methods that require the instructor to pay attention to a students’ hands-on practical ability and capacity helps to build all rounded graduates who can explore their talent (Xu, 2009). Each course in the Canadian universities requires the students to complete a project based on the curriculum, which upon approval by the instructor could be completed in the laboratory. Meanwhile, interactive lectures allow students to direct questions to the lecturer and the rest of their classmates with the discussion forums creating a reliable avenue for stimulating creative thinking. 

In contrast, universities in China enjoy little independence due to the strict line of management that guides their establishment, their source of financing and how they admit students. Unlike in Canada where there is no Ministry in charge of education that manages all affairs relating to the sector, China has a powerful ministry of education (Berger, Hudson, & Ramirez, 2013). The ministry acts as the agency of the State Council, a powerful administrative authority headed by the Premier that is responsible for overseeing education in China. The Ministry does not only carry out the policies of the ruling Communist Party but also aligns the administration of universities to follow the regulations of the National People’s Congress (Chen, 2013). Most universities in China have a dual organizational structure in which operational administration, is under the university while the policy authority falls under the auspices of a Communist Party head for the campus. 

In the Chinese universities, there is little independence since the local university administration and the Communist Party structure have different mechanisms for conducting supervision of academic staff and administrative employees (Berger, Hudson, & Ramirez, 2013). For instance, although the university administration could focus on the practical skill development of its employees by conducting training sessions, the Communist Party organizes alternate training for moral and ethical development. Additionally, the Communist Party makes critical decisions about the universities relating to issues such as promotion of senior administrative staff. The involvement of the Communist Party in running the affairs of the university stops them from adopting an independent position on critical matters on their progress. Arguably, the socialist tendencies of the Communist Party which they impose on universities impede the autonomy of most universities in China (Taber, 2018). Such independence is critical to creating a faculty that is open to expanding its scope of research. The immense political interference by the ruling party in China is in stark contrast to the situation in Canada where the political class is rarely involved in the running of the institutions. 
Likewise, the external interference by the ministry in China is a major difference to how they are run in comparison to the universities in Canada. In China, the ministry sets the guidelines for all universities administered at the national level on the pertinent issues concerning these institutions including enrolling students and setting policies to guide the administration and running of the universities (Berger, Hudson, & Ramirez, 2013).  The ministry sets enrolment quotas for each university on the number of students they can admit. Additionally, unlike in Canada where there is no standard test before gaining admission into university, all students in China must take Gaokao, a nationwide exam that is a must to gain entrance into Chinese universities (Berger, Hudson, & Ramirez, 2013). The use of standardized testing in China to gain entrance into university marks a significant contrast to the Canadian system in which students can apply for university admission using their results at the secondary level.

 Unlike in Canada, in China the ministry has statutory bodies that set the national exam, which also forms the basis of gaining admission into university regardless of a student’s performance at the secondary school level. The university enrollment system further follows a provincial quota and marking admission procedure which distributes positions to students depending on the regions they come from (Chen, 2013). Due to the uneven economic growth in China, the system allocates university admissions basing on the test scores of the students and their localities. Arguably, the Chinese system of admission into universities creates an unfair allocation of positions because a student who passes in one region might fail to get admission into university because of a perceived economic advantage. The standardized testing also means that students do not have a free choice in choosing the programs they do at the university but rather they scores could determine if they get admission into the school of engineering or sociology. 

Moreover, universities in China do not enjoy the sole autonomy of selecting the students who join their ranks. Instead, the universities must deal with the bureaucracy from the federal government through the ministry and the provincial level authorities, which determine the number of students a university should admit in consideration of regional balance, budgetary provisions, the number of slots that are available and the courses on offer (Berger, Hudson, & Ramirez, 2013). The lack of ultimate independence in the admission procedure could deny students entry into their university of choice while the universities could also be forced to take in additional students whom they do not need to observe regional balance. The complex matrix of the dynamic university quotas, provincial quotas, and course quotas, which is subject to deliberation between universities and government authorities at the federal and provincial levels has a significant bearing on the selection criteria for students. The central government through the ministry also plays a critical role in the allocation of resources to each university, which is subject to the prevailing quotas, which could inhibit a universities’ potential investment in research and academic development. As such, Chinese universities significantly depend on resource allocation from the central government compared to Canadian universities that have several sources of funding. 
On academic orientation, Chinese universities are under more pressure to ensure that students pass exams to get more funding form the relevant ministry. Consequently, the universities do not seek to explore student’s hidden abilities and talents but rather to perform well in the exam. The standardized teaching system by the education ministry also forces instructors to follow a strict teaching program unlike the flexible teaching schedule in Canadian universities (Fan, Wen, Yang, & He, 2017). Additionally, unlike the Canadian universities that do not push any political agenda, Chinese universities are under increasing pressure to teach socialist policies of the Communist Party and to shun Western policies such as democratization and human rights (Taber, 2018).  In China the universities are under more control of the ruling class than in Canada where universities operate in a more democratic space. 
Despite the differences in admission procedure, autonomy of universities, flexibility in the learning process and access to financial resources and academic orientation, the universities in Canada and China share some similarities. For instance, universities in both nations are increasingly becoming melting points for people from different cultures. Indeed, universities in Canada are some of the most popular globally due to their diversity in the faculty and student population. The universities admit thousands of foreign students who come to study different courses of their choice. Likewise, universities in China are increasingly shedding off the socialism look by admitting more foreign students. 
China’s economic growth over the past two decades has increasingly drawn more awareness on its immense potential and more students from around the globe are heading east to learn the language and the advancements in manufacturing that continue to drive the nation’s economy. The highest number of admission of foreign students in universities in both nations are those seeking to pursuer higher level of education including Masters and doctorate programs. Consequently, universities in both nations are increasingly adopting programs that suit foreign students who want to advance their education in various programs (Qiubo, Shibin, & Zha, 2016). The diversity also extends to faculty as universities recruit from around the globe to satisfy their needs to teach foreign languages and take advantage of foreign experts with diverse skillsets.   
Additionally, due to increased demand for university education, the universities in both nations are increasingly adopting online programs. Online programs are cheaper to run because they do not require the institutions to build physical structures to accommodate the increasing student population. Additionally, these classes are flexible, which makes them suitable for people who have other obligations but need to advance their careers and education (Fan, Wen, Yang, & He, 2017). Universities in both nations are taking advantage by customizing syllabus requirements for students who prefer flexible work and education schedules for some of the popular courses. 
The rise in Internet connectivity and globalization provide a viable opportunity for universities across the world to increase their presence in more territories regardless of geographical borders. However, the universities in both nations also have to deal with similar challenges such as increasing cases of plagiarism occasioned by a rise in the uptake of online programs. The universities in both nations also share a similarity in their endeavors to establish cooperation and partnerships with other universities across the globe. Since universities are critical bodies for conducting research, sharing information and data on what they are doing is instrumental in solving economic and social problems (Taber, 2018). Some of the most important areas for partnering with other universities include research on medicine and technology. 
Chinese universities are increasingly showing their desire to participate in solving some societal problems such as researching on solutions for green energy. The Chinese government’s plan to promote international cooperation aligns with its strategy to become the next super power (Taber, 2018). China’s government also plans to enhance collaboration with world-class universities to attract foreign students who might want to learn more about its culture. Meanwhile, Canadian universities have for a long time established partnerships with other universities that allow students to get credit from any university within a conglomerate of participating academic institutions within and outside Canada (Xu, 2009). The trend is likely to continue as universities in both nations seek to gain ground in new territories. 

In conclusion, Canadian and Chinese universities share some characteristics as being channels for imparting knowledge to students albeit in different ways. The major difference stems from the significant political interference by the Chinese government which has immense control of how the universities operate. Arguably, the Canadian universities seem to operate in a more open environment, which gives them ultimate authority in their structural and operational organization from how they admit students, the structure of the syllabus, model of teaching, and resource allocation. However, it might be long before Chinese universities reach the same level of organizational and operational independence due to the government’s stranglehold on the education system. 
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